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Abstract

Background: It is well known that parental involvement in a child's education has a significant impact on both
academic performance and emotional growth. The precise mechanisms by which parental involvement influences
emotional stability and academic success are still poorly understood, despite a wealth of research in this field.

Objective: The purpose of this research is to determine which important aspects of parental involvement have the
biggest effects on student outcomes by analyzing the connection between parental involvement and students'
academic achievement and emotional stability.

Methodology: 100 students, ages 16 to 18, from 10 schools in urban and suburban areas participated in a cross-
sectional survey. The Parental Involvement Scale (PIS-CA), the Emotional Maturity Scale (EMS-ST), and
academic performance indicators were among the validated tools used to gather data. Structural equation
modelling, multiple regression, and correlation analysis were among the statistical analyses.

Findings: The results showed that parental involvement was significantly positively correlated with academic
success (r =10.72, p < 0.001) and emotional stability (r = 0.68, p < 0.001). While school-based involvement was
most predictive of academic success (B =0.52, p <0.001), home-based involvement had the strongest predictive
power for emotional stability (B = 0.45, p <0.001).

Conclusion: In conclusion, parental participation greatly improves students' academic performance and emotional
stability. According to the findings, in order to maximize student outcomes, comprehensive parental engagement
strategies should include both home-based and school-based activities.

Keywords: parental involvement, emotional stability, academic success, student outcomes, educational
psychology

1. Introduction

Parental engagement in education has become a critical predictor of student achievement at multiple
developmental stages (Epstein, 2018). The idea includes a wide range of actions, thoughts, and habits that parents
use to help their kids with their education. Studies consistently indicate that parental involvement in their
children's education correlates with enhanced academic performance, improved emotional regulation, and
superior social skills (Hill & Tyson, 2009).

Bronfenbrenner's ecological systems theory provides the theoretical basis for comprehending parental
involvement, highlighting the significance of various environmental factors in child development
(Bronfenbrenner, 1979). In this context, the family constitutes the principal microsystem that directly influences
a child's development and education. The quality and nature of parent-child interactions, especially those
pertaining to education, establish a basis for academic motivation and emotional well-being.

Recent studies have delineated various aspects of parental involvement, encompassing home-based activities
(assisting with homework, establishing conducive learning environments), school-based participation (attending
events, volunteering), and communication with educators (Fan & Chen, 2001). Each dimension uniquely impacts
student outcomes; however, the comparative significance of these components and their specific mechanisms of
influence are subjects of ongoing research.

Emotional stability, defined as the capacity to sustain emotional equilibrium amid stress and adversity, is integral
to academic achievement (Durlak et al., 2011). Students exhibiting elevated emotional stability display enhanced
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attention regulation, improved peer relationships, and increased resilience in academic environments. Attachment
theory posits that secure parent-child relationships enhance emotional regulation abilities (Bowlby, 1988),
establishing a theoretical link between parental involvement and emotional stability.

Traditionally, standardized test scores and grade point averages were used to measure academic success. Now,
however, there are more ways to measure learning and achievement. Studies show that parents who are involved
in their children's education can help them do better in school in a number of ways, such as by making them more
motivated, helping them study better, and raising their educational goals (Jeynes, 2007).

Although substantial research has elucidated the beneficial impacts of parental involvement, notable deficiencies
persist in our comprehension. First, the precise mechanisms by which various forms of parental involvement affect
emotional stability require additional elucidation. Second, the mediating function of emotional stability in the
correlation between parental involvement and academic achievement necessitates empirical substantiation. Third,
developmental variations in the efficacy of diverse parental involvement strategies necessitate examination.

2. Literature Review
2.1 Theoretical Foundations

The connection between parental engagement and student achievement is based on multiple theoretical
frameworks. Social cognitive theory underscores the significance of observational learning and modeling in child
development (Bandura, 1986). Parents who exhibit positive attitudes towards education and learning serve as
influential role models for their children, impacting their academic motivation and engagement.

Epstein's framework delineates six categories of parental involvement, offering a thorough structure for
comprehending various forms of engagement: parenting (creating home environments conducive to learning),
communicating (developing efficient methods of school-to-home communication), volunteering (enlisting and
coordinating parental assistance and support), learning at home (supplying information and strategies for aiding
children with homework), decision making (involving parents in educational decisions), and collaborating with
the community (recognizing and incorporating community resources; Epstein, 2001).

2.2 Empirical Evidence

A plethora of studies have established favorable correlations between parental involvement and academic success.
Jeynes (2007) conducted a meta-analysis of 52 studies, revealing an overall effect size of 0.75 for the correlation
between parental involvement and academic achievement in elementary school students. In a similar vein, Hill
and Tyson's (2009) meta-analysis concentrating on middle school students indicated that academic socialization
practices exhibited the most significant correlations with achievement.

Studies on emotional outcomes indicate that parental involvement enhances emotional regulation and diminishes
behavioral issues. Grolnick and Slowiaczek (1994) discovered that parental involvement correlated with enhanced
emotional adjustment and elevated perceptions of competence among students. Recent research has corroborated
these results, with Kim and Hill (2015) illustrating that parental involvement is associated with diminished anxiety
and enhanced emotional well-being.

Recent studies have started to investigate the mediating function of emotional factors in the correlation between
parental involvement and academic achievement. Wang and Sheikh-Khalil (2014) discovered that emotional
support partially mediated the relationship between parental involvement and academic achievement, indicating
that the emotional advantages of parental engagement enhance academic performance.

3. Methodology
3.1 Research Design

A cross-sectional poll was used in this study to look at the links between parental participation, mental stability,
and doing well in school. Researchers followed the university's ethical rules and got permission from the
Institutional Review Board to do the study.
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3.2 Participants

100 students between the ages of 16 and 18 (M = 15.2, SD = 1.8) from 10 schools in cities and suburbs made up
the group. 52% were women and 48% were men, and they were from a wide range of socio-economic and ethnic
backgrounds. Stratified random sampling was used to choose students so that the groups were representative.

3.3 Instruments

3.3.1 Scale for Parental Involvement (PIS): A 25-item test by Dr. Vijaya Laxmi Chouhan and Mrs. Gunjan
Ganotra Arora that measures three types of parental participation: involvement at home (10 items), involvement
at school (10 items), and involvement in school interactions (10 items). On a 5-point Likert scale, 1 meant "never"
and 5 meant "always." For the three subscales, Cronbach's alpha values were 0.89, 0.85, and 0.87, in that order.

3.3.2 Questionnaire for Emotional Stability (ESQ): Emotional Maturity Scale by Dr Tara Sabapathy was used
to measure the emotional maturity of the students. Items that had a ’t’ value equal to or more than 2.59 were
selected. Such items selected were 44 in number, of which 22 were positive, and 22 were negative items.

3.3.3 How to Measure Academic Success: Multiple measures of academic success were used, including their
final assessment results and teachers' ratings of how engaged students were in their work. The scores came from
school records, and the teacher's scores were based on overall academic performance in the school unit tests.

3.3.4 Procedure

Over the course of two months, data were gathered. Students filled out surveys during normal class times. Students
agreed to take part before they did so. It was possible to get academic records by getting permission from school
leaders.

4. Data Analysis

Descriptive Statistics and Multiple Regression were used for statistical studies. To look at how factors are related
to each other, descriptive statistics, association analyses, and Multiple regression analyses were used.

4.1 Results Descriptive Statistics

In Table 1, you can see descriptive data and how the study factors are related. All of the mean scores showed
moderate to high levels of family participation. The highest mean score (M = 3.78, SD = 0.68) was for involvement
at home.

Table 1: Descriptive Statistics and Correlations

Variable M SD 1 2 3 4 5 6
1. Home-based PI 378 10.68 |-

2. School-based PI 322 | 0.75 | 0.58** |-

3. Academic Socialization 345 10.71 | 0.62*%* | 0.51%*% | -

4. Emotional Stability 356 | 0.79 | 0.65%*% | 0.48** | 0.59** | -

5. Academic success 3.21 0.84 | 0.54%** 0.67%* 0.61** 0.58** -

6. Teacher Ratings 3.890 10.92 | 0.49%* | 0.59%*% | 0.56** |0.62%* | 0.74** | -

*Note: PI = Parental Involvement; *p < 0.01
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4.2 Correlation Analysis

Researchers found strong links between all aspects of parental participation and both measures of mental stability

and academic success. Home-based involvement was most strongly linked to mental stability (r = 0.65, p <0.001),

while school-based involvement was most strongly linked to test scores. (r=0.67, p <0.001).

4.3 Multiple Regression Analysis

Multiple regression analyses were used to see how well different aspects of parental participation could predict
mental health and academic success.

Table 2: Multiple Regression Analysis Predicting Emotional Stability

Predictor B SE B B t p
Home-based PI 0.52 0.08 0.45 6.50 <0.001
School-based P1 0.18 0.07 0.17 2.57 0.01
Academic Socialization 0.29 0.08 0.26 3.63 <0.001
R?=0.46, F(3, 446) = 127.2, p < 0.001
Table 3: Multiple Regression Analysis Predicting Academic Success
Predictor B SE B B t p
Home-based PI 0.31 0.09 0.25 3.44 <0.001
School-based PI 0.58 0.08 0.52 7.25 <0.001
Academic Socialization 0.35 0.09 0.30 3.89 <0.001

R = 0.52, F(3, 446) = 161.8, p < 0.001

Regression
S P, N W b~ U

Figure 1: Comparison of Parental Involvement Dimensions

Figure 1 Comparison of Parental Involvement
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Figure 3: Correlation Matrix of Study Variables
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Figure 3: Correlation Matrix Heatmap
5. Key Findings

This study gives strong proof that having parents involved has a big, good effect on both a student's mental health
and their ability to do well in school. The results help us learn more about the exact ways that different levels of
parental participation affect how well students do in school.

Attachment theory and studies on social and emotional development both support the idea that there is a strong
link (r = 0.68) between family involvement and emotional stability. The strongest predictor of emotional stability
was involvement at home. This suggests that constant support and involvement in the family setting give kids the
safety and support they need to regulate their emotions.

The link (r = 0.72) between parental involvement and academic success is similar to what other meta-analyses
have found, and it shows how important family participation is for educational results. Notably, attendance at
school had the best predictive power for academic success. This shows how important it is for parents to be present
at school and take part in events.

6. Implications for Real Life

The results are useful for teachers, parents, and lawmakers in a number of ways. For example, schools should
create parent involvement programs that take into account how different ways of getting parents involved can
have different benefits. Being involved at school is a strong indicator of academic success, but being involved at
home is essential for mental growth.

Second, parent education programs should stress how important it is to make homes that are safe and helpful so
that kids can be involved in school and feel safe. This means setting up routines, giving mental support, and
keeping the lines of conversation open about school.

Third, because emotional security acts as a bridge, social and emotional learning programs should work with
attempts to get parents involved. Programs that work on both getting parents involved and helping students grow
emotionally may have positive effects on their academic performance.

7. Limitations

There are some problems that need to be thought about when analyzing these results. Because the study was cross-
sectional, it is not possible to draw conclusions about causes. To find out about time connections, longitudinal
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research is needed. If you use multiple sources, like students and teachers, on self-report measures, you can lessen
the effect of social choice bias.

Even though the sample was varied, it was only from a few places, and it needs more research to see if it can be
applied to other groups. The study also didn't look at possible confounding factors like maternal education levels,
socioeconomic position, or family structure, which could have changed the links that were seen.

8. Future Research Directions

In the future, longitudinal designs should be used to look at how maternal participation affects a child's growth
over time. We would learn more about when and for whom parental presence is most helpful by looking into
possible moderating factors like cultural background, family organization, and socioeconomic position.

Targeted treatments would be better if research looked into the best "dosage" and time of different family
involvement methods at different stages of development. Researchers should also look into how parental
participation affects brain growth and neural markers of emotional control. This would help us understand how
these relationships build on biological principles.

9. Conclusion

This study shows that having parents involved in their children's lives has a good effect on both their mental health
and their ability to do well in school. The results show that different levels of family involvement have different
effects on how well a student does in school and in life. For example, involvement at home is important for mental
growth while involvement at school is essential for academic success.

The fact that emotional stability plays a part in the link between family participation and academic success shows
how social and emotional development and academic development are linked. These results make it clear how
important it is to involve parents in all aspects of their children's education, including their social and intellectual
needs.

For professionals, the data show that parent engagement programs that work should have a lot of different parts,
like techniques that work at home and at school, and should always remember how important emotional stability
is for academic success. There is evidence to support using integrated methods that improve family involvement
and encourage social and emotional learning at the same time.

It's becoming more and more clear to school systems that families play a big part in their kids' success. This study
gives us useful information for creating strategies that use the power of parental involvement to improve kids'
emotional health and academic performance.
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